
Title III 5- Year Proposal
Covering October 1, 2017 – September 30, 2022
Project Director: Insert name
	1. Name of Institution:  Albany State University

	2. Activity Title: Supporting the Development of Black Teachers, A population currently underrepresented in the United States
3. Activity Number: To be completed by the Office of Title  III

	4. Focus Area: Academic Quality; Student Services and Outcomes
	5. LAA Category:  Academic instruction in disciplines in which Black Americans are underrepresented; Tutoring, counseling, and student service programs designed to improve student success; Establishing or enhancing a program of teacher education designed to qualify students to teach in a public elementary or secondary school in the State that shall include, as part of the program, preparation for teacher certification


Budget Request Amount:  $
78,975.00






6.  Narrative

A.  INTRODUCTION
There are a number of benefits that result from the recruitment and retention of Black teachers:  (1) Black students with a Black teacher—even a teacher who scores in the low end of teacher competency scores—perform as well academically as Black students with a high-scoring White teacher (Goldhaber & Hansen, 2010);  (2) having diverse teachers is essential for ensuring student success (Sleeter et al., 2015); and teachers of color serve as a role model for students of color (Achinstein & Aguirre, 2008).  Unfortunately, despite what we know about the importance of Black teachers, there are currently disproportionately fewer numbers of them in the U.S. public school system than white teachers (Farinde, LeBlanc, & Otten, 2015; NCES, 2010; Sleeter et al., 2015). The proposed activity intends to support the development of future Black teachers through the efforts of the Albany State University College of Education.

Rationale.  The underrepresentation of Black teachers in the US workforce is well-documented (Farinde, LeBlanc, & Otten, 2015; NCES, 2010; Sleeter et al., 2015).  It has been suggested that some reasons accounting for this underrepresentation include the consequences of poor educational opportunities (Irvine, 1988; Torres et al., 2004) and gatekeeping obstacles including standardized testing (Albers, 2002; Darling-Hammond, 2000; McNeal & Lawrence, 2009).  As such, we believe that the proposed study can have a direct impact on increasing the number of Black certified teachers in the state of Georgia by responding directly to these obstacles.

Summary of the Activity.  According to anecdotal accounts given by faculty and staff associated with Albany State University’s College of Education (hereafter referred to as COE) and other instructors of ASU 1201:  Foundations of College Success, incoming teacher education students are limited in their abilities to critically engage academic texts for understanding and are poorly prepared for the kinds of writing required of college students.  These limitations have also been noted in COE majors pass rates on pre-certification exams.  Because the COE’s Conceptual Framework requires that COE students be able to reflect critically about the contexts of education, instructional content, and pedagogy as well as to communicate clearly and effectively, students’ abilities to read and write academic texts are especially important.  Moreover, because the state of Georgia’s assessment systems for the teacher certification of COE graduates, namely Georgia Assessments for the Certification of Educators (GACE) and Teacher Peformance Assessment (edTPA) require students to employ specific uses of academic language and clear communication, we posit that by providing freshman COE students with introduction to college related content more specifically aligned with the requirements of the COE itself and of the evaluating assessments of GACE and edTPA, COE students will be better prepared to engage upper division course work and become certified teachers in the U.S. workforce.  
As such, the purpose of the proposed intervention project is three-fold.  First, we seek to explore the current degrees of student efficacy and instructor perspectives of student abilities in order to determine if the anecdotal evidence regarding students’ poor performance is evidenced. Second, we propose to use this data as a baseline needs assessment in order to design supplemental course content for COE specific ASU 1101 sections in an effort to expose them to the critical thinking and writing requirements associated with COE courses, requirements, and the unit’s conceptual framework specifically.  Finally, the proposed project seeks to provide supplemental course experiences for COE majors and candidates to improve their performances in COE courses and on state of Georgia teacher certification requirements.  Expected outcomes include (1) revised curriculum for COE sections of ASU 1101; (2) demographic data on incoming COE majors including data regarding their literacy abilities; (3) improved student performance in COE Foundations courses (EDUC 2110, EDUC 2120, and EDUC 2130); improved pass rates for the GACE program admissions assessment and edTPA; and improved student efficacy. 
In the following sections, this proposal will provide a rationale for the proposed project, discuss the anticipated educational impact of such a project, describe evidence of best practices, and detail anticipated budget and time requirements.
B. alignment with Institutional Strategic Plan 
This proposal aligns with Albany State University’s strategic plan for excellence in teaching and learning. Specifically, this proposal also seeks to enhance students’ abilities to perform in accordance with the COE conceptual framework with particular attention given to the following performance standards:  1a (professional knowledge), 1c (communication), 2a (instructional strategies), and 4b (use of technology).  

Because of this alignment, we endeavor that by increasing ASU COE students’ abilities to pass Georgia teacher certification requirements, we can contribute to the prestige of Teacher preparation at Albany State University, improve the excellence of teaching and learning within the COE, and address the current underrepresentation of African Americans in the US.
C.  alignment to Title III Purpose 

· The proposed activity is in direct alignment with Title III’s efforts to enhance teacher education programs especially as related to teacher certification.  

· By focusing on identifying incoming students’ needs and efficacy, this project will identify appropriate instructional intervention that aligns with coursework within students’ selected major.  As such, they will receive pointed assistance in aligning their work and performance with the requirements of the COE and Georgia teacher certification bodies.  Because we imagine that this intervention will improve student performance on the GACE program admissions exam—previously identified as one reason students fail to finish the COE teacher education programs in a timely fashion—the project works to address student retention and graduation rates.
· The academic quality and services received by students during the duration of this project will improve students’ academic successes and lead to teacher certification.
· This project supports three Legislative Allowable Activities (LAA’s) as defined by the U.S. Department of Education to strengthen the institution. First, this project is designed to improve academic success of students enrolled as majors in the College of Education through deliberated, focused instructions aligned with the College’s conceptual framework.  Second, this project is designed to enhance a program of teacher education and to prepare students for successful teacher certification by creating greater alignment between ASU coursework and Georgia teacher certification requirements. Finally, and importantly, this project addresses the underrepresentation of Black Americans in the US teaching workforce.
D.   OVERVIEW OF OBJECTIVES AND IMPLEMENTATION STRATEGY

The goals of this project are to (1) evaluate incoming COE students’ critical thinking and writing skills; (2) design and evaluate supplemental course content aligned with the specific needs and requirements of the COE and Georgia teacher certification in order to increase students’ success; (3) improve freshmen COE major’s critical thinking and writing skills; (4) increase COE student efficacy regarding their critical thinking and writing skills; and positively impact COE student performances on GACE and edTPA assessments. The goals of this project are represented in the following anticipated outcomes:

· Data generated on freshmen COE majors’ critical reading and writing skills

· A designed intervention—in the form of supplemental course content—based on the data generated during the study

· Critical thinking and writing lessons driven directly by COE students’ needs

· A measurable improvement in student performance in other COE coursework

· A measurable improvement  on student pass rates on GACE and edTPA

· A measurable improvement on student efficacy

Implementation Strategy, and Timetable

The proposed project aims to provide supplemental, introductory instruction to incoming freshman that aligns with the COE framework and will be based on data collected during the study period as well as data generated from interviews with COE faculty.  This section will offer rationale for the project and outline the proposed implementation strategy and timetable for the five year program.


Year One (AY 2017-18).  Incoming COE freshmen enrolled in ASU 1101 will be given pre- and post-course writing and reading assessments during Fall 2017 and Spring 2018.  These incoming freshmen—designated as Intervention Cohort One (consisting of a control group and a test group)-- will also complete an instrument designed to measure their self-efficacy.  During this same period, COE faculty will be interviewed to identify possible areas of weakness and deficiency among all COE students.  Transcripts of these interviews will be coded and analyzed to identify prevailing themes.  These themes will be juxtaposed to data generated by the pre- and post-assessments results and survey data in order to drive the design of the supplemental course content.Key personnel will design the supplemental course content during Fall 2017 and Spring 2018 following the analysis of data collected during the initial stage of the study.  Students enrolled in ASU 1101 for COE majors during Spring 2018 will be exposed to supplemental course content.  Data generated during this specific semester will be used to refine the design of the supplemental content.


Year Two (AY 2018-19).  The purpose of the supplemental course content, as proposed, is to address deficiencies in students’ reading and writing that have future implications for their success (and retention) within the COE programs and their eventual evaluation by edTPA.  During the second academic year, we will perform pre- and post-writing assessments in all sections of EDUC 2110.  Results from Intervention Cohort One will be compared to students who were not exposed to the supplemental curriculum.  Results from T-test statistical analyses will be used to inform the ongoing design and implementation of supplemental content and to measure the effectiveness of the revised curriculum intervention.  Interviews and efficacy surveys will be used to track any ongoing impact of experiencing the revised curriculum.

Incoming freshmen enrolled in ASU 1101 during Year Two will be designated as Intervention Cohort Two. They will be given pre- and post-course writing and reading assessments and also complete an instrument designed to measure their self-efficacy.   


Year Three (AY 2019-20).  Incoming freshmen enrolled in ASU 1101 during Year Three will be designated as Intervention Cohort Three. They will be given pre- and post-course writing and reading assessments and also complete an instrument designed to measure their self-efficacy.   

During the third academic year of the project, statistical impact will be measured in the same ways as during Year Two.  Additionally, during Year Three T-Test analyses will also be used to determine the difference in group means on the GACE admission scores between Intervention Group One and COE students taking GACE program admissions. Effectiveness of the intervention will be partially determined in this way.  Upon completion of the GACE admissions exams, Intervention Group One will be re-interviewed to note their own self-reports of programmatic impact.


Year Four (AY 2020-21).  Incoming freshmen enrolled in ASU 1101 during Year Four will be designated as Intervention Cohort Four. They will be given pre- and post-course writing and reading assessments and also complete an instrument designed to measure their self-efficacy.   During the third academic year of the project, statistical impact will be measured in the same ways as during Years Two and Three for COE majors.  For members of the initial intervention cohort, their performance on edTPA will be compared to the performance of non-intervention students via T-Test analyses.  Ongoing interviews will occur.  During Year Four, COE faculty will be re-interviewed to generative qualitative data regarding programmatic impact.


Year Five (AY 2021-22).  Program evaluation will occur during the final academic year of the project.  Incoming freshmen enrolled in ASU 1101 during Year Five will be designated as Intervention Cohort Five. They will be given pre- and post-course writing and reading assessments and also complete an instrument designed to measure their self-efficacy.   During the final academic year of the project, statistical impact will be measured in the same ways as during all other years.  Ongoing interviews will occur.  During this year, data will be compiled through meta-analysis and reports for COE administrators and Title III will be compiled.  Articles of publishable quality will also be produced.  Importantly, any initial intervention cohort members who have graduated will be interviewed to generate data from program completers. 

	Objective
	Outcome
	Assessment/Performance Indicator

	To document and improve the current degrees of student efficacy and instructor perspectives of student ability


	Improved COE students’ efficacy and critical thinking and writing skills
	Generated report of student performance data based on the project

	To design supplemental course content for ASU 1101 in alignment with student and unit needs


	The development of a supplemental curriculum for ASU 11011

Critical thinking and writing lessons driven directly by COE students’ needs 


	A data-informed intervention in the form of supplemental course content

	To improve student performance in ASU coursework 


	A measurable impact on student performance in COE Foundations courses


	T-Test analyses of student assessments

Student self-reports

	To improve student performance on GA teacher certification assessments


	A measurable impact on student pass rates on GACE and edTPA
	T-Test analyses of student assessments




E.  KEY PERSONNEL
· Co-Activity Directors.  The project will employ two co-activity directors—Dr. Tiffany D. Pogue and Mrs. Bonnie Anderson.  Curriculum vitae for these persons accompanies this submission.  Their academic experiences and preparation qualify them for this role in the following ways.  As prior instructors for COE sections of ASU 1101 both Pogue and Anderson are familiar with existing curricula and COE freshmen performance(s).  As current Program Coordinator for Education Foundations courses, Pogue is familiar with the needs of COE students for these courses.  She assists with COE writing workshops and has been trained as a scorer for edTPA.  Anderson currently serves as the COE Director of Assessment.  In this role, she spends a great deal of time collecting and analyzing data associated with certification requirements.

The role of the Co-Activity Directors is as follows:  the Co-Activity directors will be responsible for all data collection during the proposed study.  They will jointly design the supplemental curriculum and when not teaching the section of 1101 themselves, will monitor and ensure the effective delivery of the curriculum.

· Graduate Assistant.  The project will employ a graduate assistant who will assist the Co-Activity Directors in transcribing and coding interviews and with statistical analyses of pre- and post-assessments.  The graduate assistant will also be responsible for any administrative assistance needed for record-keeping, filing, and course delivery. 

F.   ASSESSMENT PLAN
As outlined in the implementation section of this proposal, assessment of this project will be ongoing and diagnostic.  Project effectiveness will be determined through a mixed-methods.  Qualitative data will be generated from participant faculty, student, and completer interviews and from field notes collected by the Co-Activity directors.  Quantitative data will be generated from student surveys, pre- post-assessment measures, GACE program admission scores, and edTPA scores.  In the following table, we outline how each outcome is proposed to be assessed in alignment with program objectives.

	Objective
	Outcome
	Assessment/Performance Indicator

	To document and improve the current degrees of student efficacy and instructor perspectives of student ability


	Improved COE students’ efficacy and critical thinking and writing skills
	Generated report of student performance data based on the project

	To design supplemental course content for ASU 1101 in alignment with student and unit needs


	The development of a supplemental curriculum for ASU 11011

Critical thinking and writing lessons driven directly by COE students’ needs 


	A data-informed intervention in the form of supplemental course content

	To improve student performance in ASU coursework 


	A measurable impact on student performance in COE Foundations courses


	T-Test analyses of student assessments

Student self-reports

	To improve student performance on GA teacher certification assessments


	A measurable impact on student pass rates on GACE and edTPA
	T-Test analyses of student assessments




G. INSTITUTIONALIZATION PLAN
Because of the generative nature of data collected over the five year span of the project, institutionalization of the efforts can easily be employed.  Once the supplemental course content is developed, assessed, and implemented, it can be delivered past the initial project timeline.  The processes established for evaluating student performance can likewise be replicated beyond the span of the project.  Importantly, the establishment of special sections of ASU 1101 for COE students can be upheld in an effort to provide focused, specific content delivery associated with Georgia teacher certification requirements.  Beyond the initial five years, personnel can be reduced to single individual responsible for ensuring alignment between course objectives and certification requirements.

ACTIVITY OBJECTIVES AND ANTICIPATED RESULTS

Grant Period: October 1, 2017 – September 30, 2022



(Objectives and performance indicators must be stated in measurable terms)
	1. Name of Institution: Albany State University

	2. Activity Title: 
Supporting the Development of Black Teachers, A population currently underrepresented in the United States
3. Activity Number: 1 (Title III, Part B)

	4. Activity Objective(s)
	5. Anticipated Results to Measure Success

(Performance Indicators):

	Objective 1:
To improve student performance in ASU teacher education coursework 


	Performance Indicator 1:

T-Test analyses of student assessments

Student GPA

Student self-reports

	Objective 2:
To improve student performance on GA teacher certification assessments (GACE and edTPA)

	Performance Indicator 2:

T-Test analyses of student assessments

Student GACE Scores

Student edTPA Scores

Student certification rates



	Objective 3:
To improve student efficacy

	Performance Indicator 3:

T-Test analyses of student survey results

Qualitative findings generated during interviews



	Objective 4:
N/A

	Performance Indicator 4:

N/A


	Objective 5:
N/A

	Performance Indicator 5:

N/A



	GRANT ACTIVITY FOR THE TITLE III PART B OR PART F PROGRAMS
	

	IMPLEMENTATION STRATEGY AND TIMETABLE FORM



	1. NAME OF ACTIVITY COORDINATOR AND OFFICE:
Dr. Tiffany D. Pogue & Mrs. Bonnie Anderson, College of Education BCB 252
	2. Activity Title:  

Supporting the Development of Black Teachers, A population currently underrepresented in the United States


	3. SPECIFIC TASKS TO BE COMPLETED
	4. PRIMARY PARTICIPANTS
	5. METHODS INVOLVED
	6. TANGIBLE RESULTS 
	7. timeFRAME    

     FROM/TO

	1. COE faculty will be interviewed to identify possible areas of weakness and deficiency among all COE students
	COE Faculty that teach in the undergraduate programs
	Qualitative semi-structured interviews
	Improved academic performance of teacher education students; COE student retention

	Entire project duration



	4.2Delivery of revised course content for ASU 1101 COE students


	ASU 1101 students enrolled in COE sections


	Focused instruction aligned with GA certification requirements


	Improved academic performance of teacher education students; Improved student efficacy; Improved COE pass rates on GACE and edTPA state assessments


	Entire project duration



	3.1 Pre- and post-writing assessments delivered in all COE sections of EDUC 2110 in order to focus attention on student literacy support requirements

	COE Majors enrolled in ASU 1101 sections for COE

	Pre- and Post assessment

	Improved writing skills of teacher education students; Improved student efficacy, Improved COE pass rates on GACE and edTPA state assessments

	August 2018 – May 2019


	4.1 End of semester Results from Intervention Cohort compared to students who were not exposed to the supplemental curriculum.  Results from T-test statistical analyses will be used to inform the ongoing design and implementation of supplemental content and to measure the effectiveness of the revised curriculum intervention.  Interviews and efficacy surveys will be used to track any ongoing impact of experiencing the revised curriculum.


	COE Majors in ASU 1101

	Pre- and Post assessment


	Improved academic performance, Improved writing skills of teacher education students; Improved student efficacy, Improved COE pass rates on GACE and edTPA state assessments
	August 2018 – May 2019



	5.1 End of semester Comparison of Intervention Cohorts to non-intervention majors’ performance on GACE program admissions test

	ASU COE students attempting GACE program admissions exam

	T-Test statistical analysis

	Positive impace on teacher education majors’ GACE program admission pass rates.

	August 2018 – May 22


	6.1 Initial intervention cohort, their performance on edTPA will be compared to the performance of non-intervention students

	ASU Intervention and non-intervention students attempting edTPA
	T-Test statistical analysis

	Positive impact on edTPA pass rates and teacher certification rates of COE graduates.

	May 2021


	7. Final interviews of faculty and students associated with project
	faculty and students associated with project including graduates
	Qualitative semi-structured interviews
	Program evaluation data generated
	August 2021-May 22
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